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A. AIM:
1. To establish a consistent, and coherent whole school approach to feedback within and across each
curriculum area, to ensure that all students reach or exceed their full academic potential.
B. PRINCIPLES OF EFFECTIVE FEEDBACK:
1. Effective feedback is an essential part of the education process. It is an interaction between teacher and
student: a way of acknowledging students’ work, checking the outcomes and making decisions about
what teachers and students need to do next, with the primary aim of driving student progress.
2. All our students should be able to answer two questions about their learning:
 What am I doing well in this subject?
 What do I need to do to improve my work in this subject?
3. At Benfield School, we believe that feedback should follow 3 key principles. We believe that effective
feedback should be:
Meaningful: feedback varies by age group, subject, and what works best for the pupil and teacher in
relation to any particular piece of work. Teachers are encouraged to adjust their approach as
necessary and trusted to incorporate the outcomes into subsequent planning and teaching.
Manageable: feedback practice is proportionate and considers the frequency and complexity of
written feedback, as well as the cost and time-effectiveness of marking in relation to the overall
workload of teachers.
Motivating: feedback should help to motivate pupils to progress. This does not mean always writing
in-depth comments or being universally positive: sometimes short, challenging comments or oral
feedback are more effective. If the teacher is doing more work than their students, this can become
a disincentive for pupils to accept challenges and take responsibility for improving their work.
4. At Benfield we draw a distinction between feedback and marking. Over time, written marking has
become disproportionately valued compared to other forms of feedback to students. We encourage all
our teachers to have a balanced approach and use a range of approaches to secure further student
progress via the right form of feedback
5. The quantity of feedback should not be confused with the quality. The quality of the feedback, however
given, will be seen in how a student is able to tackle subsequent work. Other forms of feedback can be
as valuable as written feedback, for example self assessment, peer feedback, whole-class feedback and
comparative judgement. It will be the professional judgement of the teacher on which form of feedback
will be most likely to secure student progress.
Guidance from the leading expert on assessment, Professor Dylan Wiliam, recommends a balanced diet
that he calls ‘four-quarters marking’:
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Education Endowment Fund (EEF) Research
Feedback studies tend to show very high effects on learning. However, it also has a very high range of effects
and some studies show that feedback can have negative effects and make things worse. It is therefore
important to understand the potential benefits and the possible limitations of feedback as a teaching and
learning approach. In general, research-based approaches that explicitly aim to provide feedback to learners,
such as Bloom’s ‘mastery learning’, tend to have a positive impact. Feedback has effects across all age groups.
Research in schools has focused particularly on its impact on English, mathematics and, to a lesser extent,
science.
Research evidence about feedback was part of the rationale for Assessment for Learning (AfL). One
evaluation of AfL indicated an impact of half of a GCSE grade per student per subject is achievable, which
would be in line with the wider evidence about feedback. Other studies reporting lower impact indicate that
it is challenging to improve the quality of feedback in the classroom. This has also been demonstrated in a
recent EEF pilot study where teachers tried to apply the evidence on feedback through an action research
approach.
There is a substantial number of reviews and meta-analyses of the effects of feedback. Educational (rather
than psychological or theoretical) studies tend to identify positive benefits where the aim of feedback is to
improve learning outcomes in reading or mathematics or in recall of information. A recent meta-analysis of
studies focusing on formative assessment in schools indicates the gains can be more modest, suggesting that
an improvement of about three months' additional progress is achievable in schools or nearer four months
when the approach is supported with professional development. However, some areas of the curriculum
may benefit more from feedback than others. A recent meta-analysis of the impact of formative assessment
on writing indicates gains of 8 months’ progress are achievable, which is more consistent with other feedback
research.

C. FEEDBACK ON WRITTEN WORK AND FEEDBACK FOR LITERACY:
1. The following feedback codes should be used in all subjects when feeding back on student work. To
ensure clarity for students and that literacy can be developed in all areas of the curriculum.
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Benfield Feedback Codes
Teacher feeds back using green pen
Student corrects/extends using red pen
Corrections should be made either in the margin or at the end of the
relevant piece of work



?
^
Sp

Correct / Good idea / Good use of language
Excellent
Work doesn’t make sense / isn’t clear
Missing word
Spelling error:
Underline part of the work spelt incorrectly.
Write the correct spelling with Sp x3 in the margin for the student to write out
3 times.
No more than 5 spelling errors per piece of work to avoid disheartening
students
C
Capital letter
P
Punctuation error: circle where the error appears
//
New paragraph
H
Handwriting makes the work difficult to read
_________ Grammatical error
++
Work is incomplete or lacking appropriate detail
X

Answer is incorrect

D. FREQUENCY OF FEEDBACK
1. Staff should provide written feedback on 1 in 4 consecutive pieces of work using the feedback strategies
outlined in ANNEX A.
2. Additional feedback can be provided where necessary depending on the Schemes of Learning or mock
examinations.
3. Verbal Feedback should be given to students regularly throughout lessons to provide praise and identify
areas for improvement.

E. THE FEEDBACK PROCESS
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Plan to Feedback
Identify what will be fed back on

Identify the criteria that will form strengths and targets

Make Students Aware of the Criteria and Model Good Responses
Pupils must proof read their work before it is handed in.

During Marking
Avoid Over-feedback

Use the Benfield feedback codes

Give strengths and targets

After Feedback
Give students time to respond to feedback

F. SUMMATIVE ASSESSMENT
1. Teachers will identify and communicate one or more targets with the student, linked with the assessment
criteria and focused on achieving the next level. The student will be expected to respond to this target
and take account of the feedback in subsequent pieces of work. Teachers will take time in lessons to
review work that has been fed back on and allow students time to respond to their targets and reflect
on how they can improve their subsequent work.
2. Teachers will annotate or correct, in line with literacy and numeracy policies, errors in punctuation,
grammar, spelling and number work. The school standard literacy feedback symbols will be used. Not
every error may be annotated - repetitions of the same error may not be highlighted or teachers may
use professional judgement to limit corrections to only the most important errors.
3. Assessment criteria will be shared with students - this could be in the form of rubrics, criteria grids, mark
schemes or proformas linked to the topic material. At Key Stage 3, feedback will follow the school
Assessment without Levels approach and Key Stage 4 and 5 may use grades and criteria linked to the
exam board specifications.
4. Not every piece of work needs to be graded. The research suggests that awarding grades for every piece
of work may reduce the impact of feedback, particularly if students become preoccupied with grades at
the expense of consideration of teachers’ formative comments.
5. Feedback can be provided to students using paper-based methods (e.g. exercise books, folders,
worksheets, past-papers) or electronic means (e.g. TEAMS, etc).
6. Assessment results will be recorded into the school MIS system in line with the school assessment
calendar. Teachers or faculties may also record assessment data in their own planners or electronic tools
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such as spreadsheets or faculty-level trackers. The emphasis is upon quality rather than quantity - high
quality feedback will have a positive impact on student progress. Progress over time will be tracked by
teachers and shared with students e.g. via paper trackers in books/folders or an electronic equivalent.

G. FORMATIVE ASSESSMENT
1. Feedback may be given to students in writing, orally, using techniques such as stickers or stamps or via
other methods such as self or peer assessment.
2. There is no expectation that every page or piece of work needs to show teacher marking. The evidence
shows that ‘acknowledgement feedback’ is unlikely to enhance pupil progress.
3. Progress will be celebrated via the school rewards system and this should extend to effort as well as
attainment.
4. Although teachers will encourage pride in the presentation and neatness of work, a well-presented
exercise book is not necessarily the same as high quality learning and progress.
5. Students will be required to take responsibility for their own learning, particularly in editing and drafting
skills. Students will be taught and encouraged to check their own work by understanding the success
criteria so that they complete work to the highest standard.
6.
H. CURRICULUM AREA FEEDBACK PROCEDURES
1. Curriculum areas may wish to produce their own feedback procedures to ensure consistency within their
own curriculum specific approaches, or to support the development and innovation of practice.
2. However, the core approaches to feedback outlined in this document must remain visible in all work to
ensure that students experience is consistent and recognisable across all subject areas.
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ANNEX A
1. The following strategies may be used to provide effective feedback.
2. Teachers may choose to use appropriate strategies depending upon the task students have completed,
or the assessment outcome they require.
3. These strategies will be developed and refined throughout the academic year by the Teaching and
Learning Strategic and Steering Groups.
4. Best practice which is identified through learning walks and work scrutiny will be shared at CPD
sessions, with teachers given the opportunity to share their approaches with colleagues to support
their development.
Overview of Feedback:

Responsive Feedback:
•
•
•
•
•

No colleague will take students exercise books home to provide feedback.
Reduces teacher workload.
All feedback of students work will happen in lessons in real time.
Feedback will happen in red pen – students are not expected to respond in another colour but to
read comments and action upon it in subsequent lesson.
Following an assessment, students will receive a whole class feedback sheet, therefore limiting
the amount of feedback a teacher is required to do and making it more focused and strategic on
students’ needs.

C:\Users\Administrator\Documents\Gov policy docs\Benfield Feedback Policy 2021-22 FINAL (RC).docx

8

Whole Class Feedback:
Use of Visualisers to Provide Feeback:
DIRT Tasks:
D.I.R.T = Directed Improvement and Reflection Time Effective DIRT tasks allow students to:
 Reflect critically on their strengths and weaknesses – and to begin to address them
 Develop techniques to consolidate understanding or to stretch themselves further
 To craft and improve skills so that feedback is put into practice
 Receive specific guidance which is bespoke to students’ needs
No DIRT means no learning gaps are closed; and feedback provided has not had an impact.
DIRT activities are key to ensuring progression and should therefore be carefully considered. Time spent on
a DIRT task should be sufficient for learning and development to take place. A good rule of thumb is ‘DIRT
task time = double the amount of time the teacher spent providing the feedback’.
In order to ensure DIRT tasks are well constructed and give students’ a variety of ways to reflect, develop
and craft STMCA uses ‘action’ codes. Each ‘action’ is a different type of DIRT task which can easily be added
to/adapted by the teacher to make a DIRT task bespoke.
Examples of these action codes being made bespoke to students needs are detailed below:









Redraft this piece of work / this paragraph/ this graph.... by doing X, by adding Y, by
correcting Z...
Revise this piece of work: this time make sure you include X, you measure Y, you state Z
correctly....
Re-visit your number bonds to 100 with these questions...
Improve your use of future tense/dialogue markers/fronted adverbials/connectives – by rewriting these 20 statements adding the appropriate phrase, punctuation...
On the basis of what I’m seeing, you need more practice responding to questions like this...
You still don’t know all of these facts: go and learn them using your KO; prepare for a mini
re-test on...
For wider depth on this topic please read ---------------- and record your findings.

It is expected a teacher will provide an ‘action’ (DIRT task) as part of written feedback. The teacher must
also plan sufficient time for this task to be completed, in red pen, by the student.
In order to make feedback a more streamlined process, while still improving the quality of learning, we
should consider what we ask students to do before a final ‘product’ is submitted.
This should include the following:




Expectation of proof reading and editing by the student - so teachers need to specifically
plan this activity into lessons and provide resources such as dictionaries
Using success criteria – a ‘pre-flight checklist’ to complete before work is submitted
Self-assessment – students highlighting parts of their work they are proud of and that has
met the success criteria provided
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Do not accept substandard work – we need to create a culture of high challenge and
communicate clearly we will not accept ‘sloppy’ work. This means knowing each student and
what represents ‘sloppy’ for them. A ‘re draft’ deadline could be provided for such work.
Where appropriate the Extended Writing Checklist should be used to ensure that literacy
standards are consistently met.

Summative Feedback
This usually consists of ticks and crosses and is associated with closed tasks or exercises. Wherever
possible, students should self-mark or the work should be marked as a class or in groups.
Formative Feedback
With oral feedback, in the course of a lesson, teachers’ comments to students should focus on issues about
the learning intention/lesson title.
Quality Feedback
Not all pieces of work can be quality marked. Teachers need to decide whether work will simply
acknowledged or given detailed attention. This should apply to 1 piece of work in 3.
Wherever the task is open or narrative, feedback should focus first and foremost on the learning intention
of the task. Focused questions should help the student in ‘closing the gap’ between what they have
achieved and what they could have achieved.
Secretarial features:
Spelling, punctuation, grammar etc should not be asked for in every piece of narrative writing, because
students cannot effectively focus on too many things in one space of time. When work is finished ask
students to check for things they know are wrong in their work when they read it through. They should not
be told to correct all spellings or they are likely to write further misspellings. Only give students feedback
about those things you have asked them to pay attention to.
Self-feedback:
Students should self-evaluate wherever possible. Students can identify their own three successes and look
for improvement points. The plenary can then focus on this process as a way of analysing the learning.
Shared feedback:
Using one piece of work from a student in another class to mark as a class, at regular intervals, models the
marking process and teaches particular points at the same time. Two pieces of levelled work, with the
same title could be shown and their differences discussed.
Paired feedback:
 Before ends of lessons students should sometimes be asked to mark narrative work in pairs. The
following points are important:
 Students need to be trained how to do this, through modelling with the whole class, watching the
paired marking in action.
 Students should alternately point out what they like first and then suggest ways to improve the
piece, but only against the learning intention and not spellings etc. The 3:1 success to improvement
ratio should be used to avoid over-criticism.
 Pairings best decided by the teacher.
 Encourage dialogue between the students
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Peer feedback:
Peer feedback should be limited to simple secretarial features e.g. spelling. Quiz questions i.e. application
of a mark scheme of the appropriate level.
Best Books:
Some subjects may separate class notes from written work for assessment (a ‘notes’ book versus a ‘best’
book or folder). Notes do not need to be marked, but the Curriculum Leader will sample student note
taking to ensure quality and take appropriate actions if notes have gaps or errors.
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ANNEX B
Presentation of Work in Books/Folders
Work completed by students in books is a reflection of a student’s progress over time, this is the primary
method of assessing their progress and attainment. Where students work in multiple exercise books, there
should be no discrepancies between presentation or literacy standards.
Therefore presenting work in a structured, consistent and effective way is crucial in demonstrating the high
expectations of both the staff and student and ensuring progress is clear.
Covers of books should have the student’s full name, Subject and teacher’s full name. End of year targets
(yr 7-9) and end of yr 11 target (yr 10/11) and rent WA grade should be on, or inside, the front cover.
Teachers should share the Benfield expectations for presentation of books/folders with students.
Teachers and staff should also role model presentation expectations as well as good literacy and oracy
skills.
Presentation Guidance for Students:
1.
2.
3.
4.
5.
6.
7.
8.

New page for new work
Date written in full (month written in word form) and underlined at the right hand side of the page
Title written in centre of the page and underlined one line lower than the date.
Student writing in blue or black ink
Best handwriting at all times
No doodling or graffiti
All tables and diagrams to be drawn in pencil using a ruler
No doodling or graffiti
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